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Incorporating Authentic Assessment into Social Studies 
Kirsten	  Fredrickson	  
Educa1on	  Studies	  Department,	  Illinois	  Wesleyan	  University	  
Methodology 
This	  study	  was	  conducted	  in	  
a	  second	  grade	  classroom.	  	  I	  
implemented	  authen1c	  
assessments	  during	  a	  social	  
studies	  unit	  that	  focused	  on	  
the	  American	  government.	  	  I	  
collected	  lesson	  plans,	  
student	  work,	  and	  my	  own	  
observa1ons	  throughout	  the	  
unit. 
Literature Review 
• Authen1c	  assessment	  has	  support	  
from	  many	  teachers,	  parents,	  and	  
students.	  
• In	  many	  cases	  there	  is	  support	  for	  a	  
combina1on	  of	  tradi1onal	  assessments	  
and	  authen1c	  assessments.	  
• Literature	  suggests	  that	  students	  are	  
oGen	  able	  to	  demonstrate	  what	  they	  
have	  learned	  on	  authen1c	  
assessments. 
Conclusions 
• Students	  are	  engaged	  while	  comple1ng	  authen1c	  assessments.	  
• My	  students	  were	  able	  to	  work	  together	  to	  complete	  these	  assessments.	  
• Authen1c	  assessments	  reveal	  students’	  understanding	  of	  social	  studies	  concepts. 
Findings	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Guiding Questions 
• Are	  students	  engaged	  
while	  comple1ng	  
authen1c	  assessments?	  
• Are	  students	  able	  to	  
successfully	  demonstrate	  




“Tradi&onal	  assessment	  oGen	  measures	  whether	  the	  
student	  can	  recall	  or	  recognize	  informa1on	  or	  complete	  
paper	  and	  pencil	  ac1vi1es	  to	  show	  that	  material	  is	  
learned”	  (Engel,	  2003).	  
	  
Authen&c	  assessments	  “involve	  higher-­‐order	  thinking	  skills	  
and	  the	  coordina1on	  of	  a	  broad	  range	  of	  knowledge.	  	  They	  
communicate	  to	  students	  what	  it	  means	  to	  do	  their	  work	  
well	  by	  making	  it	  explicit	  the	  standards	  by	  which	  work	  will	  
be	  judged”	  (Hart,	  1994).	  
The	  following	  is	  a	  quote	  from	  our	  simula1on	  where	  I	  used	  observa1ons	  to	  assess	  
student	  knowledge	  of	  how	  a	  bill	  becomes	  a	  law:	  “’I	  am	  not	  going	  to	  sign	  this	  bill.	  	  
I	  think	  it	  is	  silly	  for	  an	  ostrich	  to	  ride	  in	  a	  car.’	  	  The	  students	  laughed	  and	  then	  I	  
	  they	  should	  just	  leave	  it	  on	  the	  ﬂoor”	  	  
is	  uncons1tu1onal	  “because	  it’s	  not	  respec^ul,	  it’s	  not	  safe,	  and	  it’s	  not	  
responsible”.	  
Right:	  Work	  from	  an	  
ac1vity	  where	  students	  
classiﬁed	  rules	  as	  
cons1tu1onal	  or	  
uncons1tu1onal	  to	  
demonstrate	  what	  they	  
learned	  about	  the	  
Supreme	  Court.	  
The	  following	  observa1on	  
is	  	  from	  the	  discussion	  of	  
the	  ac1vity:	  “If	  the	  
student	  spills	  something	  
asked,	  ‘does	  anyone	  
know	  what	  it	  was	  called	  
when	  I	  did	  not	  sign	  that	  
bill?’	  and	  most	  of	  the	  
class	  raised	  their	  hands.	  	  
The	  ﬁrst	  student	  said	  
‘veto!’	  very	  excitedly.	  
Right:	  The	  hopper	  from	  
our	  simula1on.	  
